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ABSTRACT 

This paper provides teachers with 35 techniques for 
promoting preschool children's prosocial development. Research 
findings that support many of the techniques are cited- Some of the 
techniques refer to caregivers' personal interactions with individual 
children or groups, while others target broader systems and require 
involvement of families, schools, and communities. The techniques 
include: modeling prosocial behaviors; using positive discipline 
strategies; providing alternatives to aggressive behavior; helping 
children become assertive; arranging regular viewing of prosocial 
media and videogames; using Socratic questioning methods; teaching 
cooperative games and conflict-resolution games; providing relaxation 
and focused imagination activities; pairing isolated children with 
sociable children; using children's literature to enhance empathy and 
caring; giving children responsibility in the classroom; facilitating 
cooperation rather than competition in school learning plans; 
arranging classroom spaces and play materials to facilitate 
cooperative play; developing projects that involve altruism; 
emphasizing to families that prosocial interactions are an integral 
curriculum component and a goal of the child care facility; and 
becoming familiar with structured curriculum packages designed to 
promote prosocial development. Appended are 88 references. (GLR) 
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Teachers working in child care settings have emphasized 

T£f£ 1 ^ V8 +2 SpeCtS 2 f cu " icu ^ "tore than IffectLHspIct^ 

c?ass^i C ^L a ^ far ?°f? likely t0 teach and Promote 

J? atl °? and seriation, uses of materials; and pre-readina 
v?ii 1S J han ? hey are to teach children how to be So n£r^?!f lng 
Tn^CTTTC^gg' indeed , Haget's theoretical explanation of the 
inability of the preoperational child (prior to age 7 or 8 Sears? 

contrioutea to a belief by teachers of preschoolers that a 

*,n However some of the recent data on long term effects of 

DosK7h^ e ho?iif Car 3 ** infanc * have raised concerns about 
^ Sible he l9htened aggression and lack of prosocial interaction* 

a «^^ P i reSCh °°i er ? who have been in full-time infancy non- 
ius? CarS 5 fUSt year ° f life bovine, 

Preschoolers who have experienced stable hiah uualitv rh-n* 
A ? in £ ancv hava been rated as socially effeSiv^ althoSan 
their teachers rated those who had had full-time earlv inSSIS 

r^^« aS , m ° re ^ressive in peer intetacUons (Weld Masi Y 
Goldstein, Perry, and Pari i Qflft s MiH*n» to«I£ ' ™ as f-' 

had been in fblfctSS cMld car. prtof tVt to ifJESS 1 ^* who 

%?t* y te ?P^«< «»>o had ta^n fte at Last Sne year re but 

.xi [^^"^bs, just as cognitive curricula have be«n ■ — 

p"cb^s eiy Pr ° m0ted ' 18 he " pr <*° sed as"an Sd'tT^nt these 
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Such a proposal is supported by research evidence (Honig, 
1982). Children who attended the Abecedarian program full-time 
from early infancy onward, acted fifteen times as aggressively in 
kindergarten in comparison with control youngsters who had not 
attended this high-quality child care program (Ha skins , 1985). 
But when a prosocial curriculum entitled "My Friends and Me" was 
implemented, then the next groups of child care graduates did not 
differ in aggression rates from control children. Thus, it is 
highly likely that if caregivers and teachers are provided with 
research findings, ideas, techniques, and reading materials to 
help them implement a prosocial curriculum, then rates of 
aggression can be decreased and rates of prosocial interactions 
increased . 

In Honig & Wittmer's (1992) annotated bibliography on 
prosocial researches and applications, many ideas are explicitly 
presented that can be helpful in teacher practice. Other 
techniques are implied from research results that correlate 
certain characteristics of children and their environments with 
increases in prosocial behavior. The development of child 
characteristics such as positive self-esteem, assertiveness , and 
the ability to take the role of others as well as teacher/parent 
interaction styles and classroom climate: all are important in 
helping children become more prosocial. 

Below we present thirty-five techniques for teachers and 
parents, schools and communities, to promote young children's 
prosocial development. Wherever possible, we cite supportive 
research findings to back up the techniques suggested. Some of 
the suggestions refer to personal interactions of caregivers with 
individual children or groups of young children. Other 
techniques target broader systems, and will require involvement 
of families, schools, and communities in boosting awareness of 
and skills in promoting children's prosocial development. 

A. Personal Techniques for Caregivers with Children 
1 . Model prosocial behaviors. 

Adults who model prosocial behaviors influence children's 
willingness to behave prosocially (Bandura, 1986). Bryan (1977) 
stresses that children will imitate the helping activities of 
models whether whose models are alive and present or televised 
and absent. Modeling has proved more powerful than preaching. 
How teachers and parents act - kind, patient, considerate, 
generous, helpful, empathic, nurturing, caring, compassionate, 
and concerned - will influence young children to imitate them. 
Children who frequently observe and feel the impact of family 
members and teachers who behave prosocially will imitate those 
special adults. 
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2. 



Label and identify prosocjal and antisocial behavior*. 



;.^C^rtt^ others. , 



3. 



nonpunitl?e the^arent the Mow tS*^?!SJ . no ? aut h°r iter ian and 
KHaiiive, is effective with toddlers ( yarrow, & Waxier, 1976). 

— g °' "^"gf^j^j^^ *f;^ Sffia violence An 
techniques and the effects of wSolfP^T^PTFPJP 11116 
programs on children. Using Hoffman's t^, £ i * 0Cla L televlsion 
parenting styles, Abelman iisbkTTSL * J° describe 

most inflictive (use realSJ™! L* e P? rted that parents who are 
withd rawal or p ower aslerti™' n^J*^ ? ery rarely use love 
affected by |rSolL? S ?eIev!slon ^M^S^^K, 
fare. The reverse is also true? iS£Si affe cted by antisocial 

contrib^ieslo d cn filren e Aot h o2jni 3 " ^""f^ 1 that 
antisocial media matertali^a"! "h,? e9ativ ? ly affe cted by 
negative discipline teenies? Children » h ° « a exposed to 

4 * saaa rj 1 ^ ' ^^^ .^1^ Md 



distrSsVSpSnTon flhUd^fna".^ 9 , 8 "^ 38 ' «* 
experience with toose feelinos P fiS r Personal similar 

ages three to eight are becSmini a -S~ t ', 1 2 84> 1 »i"ren from 
years), fear (3 I/I to fleers? ana 2L^ P SJ/'*l ln9 ' < 3 1/2 
consistent age trends (Borke of 09 *? ana 8ad ness (least 

children put feelinas into '"^ Care 3ivers need to help 

undersranothelr oSn and oth2r^ ' ,neou " | ga children to" £ 
reflect the feeling of children b* Htf™ Acknowledge and 
seems as if you are%eal?ni i^.S 7 ma ^ n9 con ™ents such as, "it 
when someone y aoes"t"| e ay^?ai?. S ° r " makeS you feel «W 
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Meadow & Larabee (1982) used a feelina wheel «n-h 

thl XL 2^ iLf? lng se ? nents ' helps children discuss how and 
why they are feeling a certain way, and also helps them 
understand other peoples' emotions. P 

5 * Value and emphasize c onsideration for others' needs. 

thei^if be S,°7? aW 5 r ? ^yea^ly of what aspects of life 
!£fT r S e ? 1 adults admlre 911(3 value, when parents value their 
SS? * £? 9 C0 2 cer ? for °thers and they also press for 
consideration of others, then toddlers (Yarrow & Waxier 197^ 
and learning disabled boys (Elardo & FreundT ?981) behave more 
prosocially. Concerned preaching or moral exhortation 

Sbie ln ?e^?^ P ? rta {J??, 0f Ch?ldren ^ipfng others^henever 
helo fr^Uf^i-^v 111 ^^ 1 ^ 1611 und ertaking more activities to 

^LiK^ 1978) ' Parents who Esteem 

6 * stories? ^ Perspective an d role-taking skills: Art out 

skills (a cognitive measure), when 16 airls f aoeS To J« ?5? 9 

for A S^liOTSTS^'^^.if^ 

?r-^?L group of 9i 5 ls who had beB " in " Physical fitaess 
training program (Chalmers, & Towns end , 1990 ). rltness 

viewno?i^ P i? y i?L helpS chi "F en 9«i"> insights into the 
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Emphasize how all children and persons feel better and not * 
fairer chance when others treat than courteously aid kindly 9 

S th^.^. f £!i that others are more "ther thaHess similar 
^9™f^«™f S Jf? aVe mor e Prosocially toward them. Feshbach 

ImSZtL fS^ 8 ?*™ 8 * her tW ? trainin 9 techniques that promoted 
empathy in children were role-plavlno and maximizing the 

person! 3lmllnrlt Y bet ween tne obse rver and the stimulu s 



out dfSXSSf'.jE?"^ actin 9-°"t of stories. Children who act 
SJ?*Uhf2l ? stories become aware of how the characters feel? 
l!^?^2 3 r ° les 9ives children a different perspective on tte 
roles^L"^ Sftw* 5 - °5 different charfctei* Ac'iSg out 
„ f '^?? J , ln Bllly Go«ts Gruff or Goldilocks and the Three te„« 
gave children a chance to understand each storv character?* n°^; 
of view (Xrogh « Lamm, 1983). The clasTcan end up wrltin/a 
letter of apology from -Goldilocks- to the Bear family! 9 

low irempltnyr^f h?Ih a ln n pers P ectir U ?aki n ^ ldren " h V re 
Machiavellianism (a teldency^o take advan'a^H d f" 0 ? Strate 

7. Respond to and provide alternatives to a ggressive bgh^w. 

£tt£^ U %i*3l Merlon ST* 

a r-hi ^s^rl a ? tisocial actions to more acceptable actions 
rhrow'alSa^^ 

statements - to^Ixpresf the^ feenngs^/w^H^ 11 ^ 611 lea ">^ - 
they perceive a dfstress/con^flc^ellua^on^rlord^ 1$%?* h °" 

Give children words and phrases to use such »o * T 
first, i still'need it to fLisn my p?c?urei? 9 that magiC mAme 
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gjm^^j^ are ^ving prosoclally to 

c , „,^ e rolf-taking abilities of boys (ages 11-13) showed 
significant improvement particiation in after an -. 
training program where they video ta^rtnemselv^s Sd othSrf 
Delinquencies among the boys were reduced hu in! ?S 8r 5; 

9. Actively lead group di scussions on sharing . 

scar 3 ^^"i'.^«s'rtg"' 



teacher or extr» JT™ *i «*, ^ J? rrora classmates and 
chnSren I^"e f ran- a E^f^U STt - ??'. 7 hrou 9 h discussions, 
distribution of trlaS « P » ° 5 elief ln stllct equality in 

equity and be^f^f °^£h^ 1 S'2SS%? f 0 SS P S' ° f 
taken into account (Damon, 1977) ds of others are 



child with cerebral pplsv and m«rvf S ^55, in , f ? ecia l cases, if a 

coordination has finished far ?ew«r Ji5 f±C S lt f es in hand 

for a school crafts 111 I IZ1 li t Placemats in a class project 
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X1 ' arrange regular viewing o f prosoclal madia and videogame 



were exposed to aggressive videogames doSrted less to neSL h ° 

SSSSS^ShJfcfSftr who plByed ^""v^^s by 
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vl e ..???f? tAc ^ estions to elicit p rosnr^i planfulness 
recognition of responsibility" pxanruiness 



and 



This technique, recommended by JSitt Tislft ™ '„ 1 P y °S ? : «. 
encourage group awareness by askJIg the child "Sow* i^KSS - t0 
helping the grouo?" or "How i, ti,? cnxia, how is that 

TeaCh c °°^^tlve and conn j --- resolution g ^ort, 

tnan^petftTon SSlSSSSS SSLffiW "ther 
& :^°gSe Ui " -^«Sr5 STtS s^Vrat^tSrhe 

cooperatively SaTMPeZSaS..* 1 * 
14. " 



Provide body relaxation and focu« a H imagination activities 



ERIC 



S 



r»hii^^ ? lm gg e ?V activities can reduce tensions. Have 
children c±ose tneir eyes and imagine being in a ouiet 

li^/ 1Sten ie g a t V stream flow nearbFaSd feeling the Sarm 
l^nJtt™ °£ £? e J r faces ' When chlldreS lie down o? mats a^d 
wiggle each limb separately, in turn, thev caiTrelax *n<?^S 

relaxa£?o£ "^n^?* t0 ^ sic adds «<*her dimension of 
mot?™* S 8 ?? 1 ? 9 P artne « need to tune into each others' 

*»* ^-ds or t& 

15 - Attribute positive soc ial behaviors to each child . 

help others whenever you can" resulted in children SonsHnf™ 

bothered". -You are the kind of tffi* L£° r a ,? la i who is teln 9 

SIM-: new child 2 ""-i ^ Wffi„i^ 9 
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verb a I1ce"rV- eneS ° f altr " iSm and as * ch "*"" t te 



coopefa^ve^generoSe^cnarirable 8 SffcSS**" ^ hel * fu1 ' 
and kind, worfing Silh ?^^4^h'S^Si 2"» 

S'tneli^re? iF^S? £ !^? b S«'?^^^^ 
sure to assist chVi5;»„ ?f u 0 you thlnk ls happening here?" Be 

and how ?S Ihil"ito^h^°KlS^V f hOW the h ^P ee f °*l*> 
about herself or himself? hel Pf«l or generous will feel 
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Provide specific behavlor.l tralnino in social skills. 



taughfiT^vJo^^ to be 

i!ffi 0 " Uon of transfer of n «" soclal *S!?t?n«^ 

prosoSa^l' 1 ^ s^lTre?.^" 1 * t0 , t6aCh 

control with adolescents. g ?e. M r child ^^ w S", -^.^ 



share, (5) take tornl? and W he^ano&er »e™„ a n tlvi £ v ' «*> 
were more sociable in the soeei??i t-Sfi? Pfrson have fun, 
follow-up (Factor * ScnSmotfJer? MffJ? lD9 classroo "> ««d at 

Sul "icg%a?;: ° dS " aPd Alternativ e-solution thlntlng in 

about^oS tS i re^^nt l t &are t S-? y - Step thelr 

peer, what are the steps" by which tSe^f < V? 1 ^ ? roblera ""h 8 

from the conflict aitu«?<„n *Si ? y f iguro how to get 

cooperation or a more coi??eo2l y i?~ fff"^ 1 ' ^ienlly 

would like to achieve? lh5reTsofv^f7i?jT 11Ve fiction they 
lessons for teachers to tell £h7?S? ack < 197 »> Provide daily 
feelings and w^arS the^^or^ifKrfr^o^^ 

tne'gaSe one'prerers" llalhlrs^ °^S^" r « ^t 'to play 
witha lamcSlar lmphas!s 1?° o^" 168 * dallv !•»»<>» plans 
l^iernativesc^tions to thefr " 3l 2? 4 ch ildren *« think of 

the congeauenc grof^ach behavior 1 «,?°25 liCt f. and to inline 
helpe d aggress^e and shv chi^fn £ strate Sy they think of, 
witSin three months? tSX^"^ 8 ^ 6 Positively social 
children's social solution. ...„_ , quality of the 

increased poStive S Io^a! n Iunc?Ln?n|? lated " lth ch " d ™'s 

? dentif V a " d children' s per.on.l strsnotns gng 

diffSy L S IIciai 1 relat d SS ribB h a Chlld wh ° was having 

such as water ^^JS^u^ii^^ act £ vltv that hi loved, 

Prosocially in'ordVto S^vi^SjS^^^^. 

2 °- P " ir •social isolates- with soclable children 

frlen£ 8 ?%ocfaliy- W ^ with a 

to increase the -social isolated ^Jf^^" 1 ? a **»fl« one, 
(Purman, Rahe & Hartup, 1978) P.I r^n ^! P? er interactions 
gentle child (who receives lots of o™, aS ?!i rtive ' i 9re 9 arlous 
more likely to offer helo anl ?^?LSf? soclal overtures and is 
child. neip and "iendliness) with a very shy 
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Create 
prosocla. 



tuffilfy tC faCllltate Chil d ren^ le.rnin, 
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and -Sharon Sharer" for adults to uS^C ' Kevin Co *f°*ter», 
learn prosocial behaviors with other c i5 lp y °^ 9 ci »Udren 
Promotes the use of p-p^^lSM^i^ ™> lfl 

10 



t 



10 

class?oSm! n9 dlfferent social situations that may arise in the 

22 • ggg blbliotherapy; In corporate children's lit erature to 
gahance empatnv a n d carina in daily reading activities ? 

^^LPJ? 11 ? 116 ^' S ^ c ? as the ^bert Whitman Company, provide 

copI l iith WiS* jfiSf - tD f - !? to young chiiarw to help them 
cope with and find adaptive solutions for disturbing concerns 

S£ose S 2 h y?i r iS? ff P ??^% Pare 5 tal divorc8 ' or sca?ed C ?ee!Sgs. 
unoose children's literature for prosocial themes and ch«r«Slr. 

?s° „£ rOV ^ e a J tru lsti= models. -Duck and Sear are f rleSdS- It 

-S a egg' er so i ? S t ?he b £?^.: H ° rt ° n hear V ™ itches 

stilt!-" young P a 9 e b °y ln Seuss's "The king's 

stilts . so is the little engine who could, as she chuos 

Do^t^rls? ° Ver 8 V " y tal1 "0""taln a ro S brlng U f=ys to 

-^atSc t .S a i.n i ? atlonS and moti ^te cMlIrS'to'UtaS'Sfre 
empathic and helpful responses (Dreikurs, Grunwald, s Pepper? 
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U^icti^-centered discipline and reparation, gme hgglre 



the aggressor the results of hurtful action^ unnn iZe to 

Say: " Look. That hurt him? . He 1, crying? H^skin ^ a! Fr'J" ' 
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24 . Require re si 
lounger s: 
Learning . 



mslbillfr 
Lngs and ci 



11 

Encourag e children to care for 
iren who need extra halo with their 



SSI* si!«™S57fe - 

assy s&srtsBrS zmRT 

island of Kuaii, liSS J ll v a r f £° rn on the 

?SIr^ 9 a S ^ ally fUnCtl °^ -"JSS"^£. and* citizens 

25 ' K^A^Sl^^I^ P rosocial behav1o r s ^ but do 

(Rushton & Teachman, il?8) Gc??i£ ??Sp^ W9S no lon 9 er P^sent 
teachers notice when chiwJ^fni (1987) recommends that 
materials . n^uS^Tl^^,!^!*^*!?' 1 ldeas * and 

making and nrrnmpt 1 lilny l!l! Y fa" d j^pg^raecision 

external reinfor^ent fof^ch, l^w^^cSA use 
decrease. Fabes, Fultz Eisenbern 5™ oi P ? social l _ Saviors may 
(1989) reported that motherfSte hiv^SfJT 1 * 8 ** 
using rewards may undermine theL chfl d™^* V ? £ eeli ?9 s about 
to behave prosocially by iScreasinS r ®?i? lnter 2al±zed desire 
rather thaBi internal reWds 9 the sallenc * of external 



B. 



f^ZuHLuT^ ' S " Ch 8S fa " 41< °° 



26. 




olds in a ^o2«SS2i55t t Si! «PP r °P^ate classroom. Four-year- 

for autonomy S™rtlon ormi?udL 9iVe ? "T? 
problem-solving strategies social ™^\? rinclples ' and soc *al 
higher among children in the const^S?^-J Ve 1 COmpetence was 
the companion preschoo? ^evr^^n^'^^f EOOm C0 *P<"°4 to 
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learning L^ Peratl ° n r " ther than «" °- t — 1 

A competitive classroom can result in a tihiiA **> a r4 . *• ^ -, 

in a cooperative interaction classroom, the mpnasS E'on 1U "- 

learn that every child 22' an £j£S!f ,ti : - "grooms, children 
to make. One ScnSl^e nas^een "SSS th. c ? nt F^ti°n 
because each child 1 s nrnuLl^ f„ the 3i9 sa » technique" 

about a lesson and +h» P ?£i 2?^'" ODe piece of information 

groups'to^earn^l^he SS-SS^SS Tnro™«t? D CO ° PBratiVely ln 
collate presentation (ArlnsoTsrepha^ 

28- cooperItive S nl°° m SP " CeS and -trial, to facnitate 

nylon parachute encourage cooleratinn in LSf- 1 fS" bouncer or 
enjoyable for all the Mrtf^SfffH on in making the equipment 

grasp the opposite Mdf of a fowe? 9 c2 keef; h T ?? d i° rS "*» each 
the towel b^oordinatLftne^efforts^oIerher' 1 bOUnCin9 ° n 

attjj££ day^arfo"^^ ? iVe " by youn 9 children 

of age-afproSrfate materfaIs Y were avaSaol.^? 1 ??, (1 > " Varlet * 
arranged to accommodate groups of Sarvino si«» 5L? paCe Was 
Reichhart-Erickaon loaa? 771. 9 sizes (Holloway & 

Played with larm'holloi'anf ^n^ i?!5Z» ? 0tea , that children who 
of their preschool partSioateo^n ia * 1 f r »" blot * »rea 

behaviors. Child rei learned B ^ £™f e P r °social than aggressive 

problem- S olvSgimis e ?n n ?ne"arfe a Dloc^ 

preschoolers are crowded to««fhot . area. Yet, where 

blocks, the pressure to use fhfl M «_ narrow a «a with large 

guns may be grla^r? he bl ° CkS SS miss ^ or pretend 
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Develop school and cla ss projects that practice altruism 
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altmSm «rn?o^?X ad Y l1: hel * 811(3 s^^tions for group 

iar^fi I he cl ! ss can Prominently label and display a 

jar in which they put pennies to donate to hungry children or 

Ia^oa?o^ P «?'hn?^ he ff 111116 * * the New York T&es mSSmt ' 
campaign at holiday time, when the 1ar is fun f ho «~i,7?2™ - 

count out how much'money they are contributing and^ompo3Q a 
JSJ^S 1 *? 8 letter to the organization to which toey^re 
contributing, other class projects can arise durino «™,m 

are^av^ "T* "T^ trOU * les that ^"way or nefroy children 
o^er^XV^^ 

coo M SHnn S l 8 2 r ? U ? P ro ^ cts on children's ideas for 

draw ^«in?n^ l, help1 ? 9 out in one ' s own family- Each child can 
draw Helping Coupons" and create a gift book with laroe h«nS 

ra^mS" / aCh COUp °S heW act to? parent'or 

ramiiy member. Encouraqe children fn U nrt 4.v.~j_ ^ fllBflt or 

So™ a S o^ h helping ° Ut ^ lowing &nSness°?„ £ne r fa^eT" 

oaSy brotnerTSSry^se&ng rKblei?* -^^Sffii my 

^terX?^:' n 3 s »^^^^M^ , *saf" B " 

young ^d^c^ig^ 1 ^^^^ ^" 'very 
print each offer on a couoon chfiflLn fff '4. f ch ?J s can then 
with signs and PicLres £ff remSd"!^ C ?* ons 
generous action their coupon represents rSnSfL „ f 9 i.°f>. 
coupons and generously Qi ve theS to f ami 1 „ , J 0ut th ? 

gifts - promises of help. Y members as Personal 

^„„«1 Damon(1 ? 88, ur 9 es that teachers actively recruit «nd 

wJglfwithTrlpHi ^aSB up l^l'A^lll™* 
balTgS^on -^^.^W^^ 1 " * 
30. 



fn&ara!^" M. l6S that P™*™ ^eraction. 



are an 




remind parents that children's ability to act moath?«f?i 
depends a lot on parents' empathic'bSayfo^^tlafnet^'HoXard, 
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King, & Dino, 1980). m interviews ten years after oradua-ion 
£?\2« P £2"? that emphasized caring and ^osocial development 
for the families as well as their infants and preschoolers in 
IfrY?^" 6 ' ^!! n f? e f s thei * families who had participated 
S^ ller re F°F? ed that they felt more family support closlness 
and appreciation and had far fewer episodes of juvenile ° Sen8SS ' 

H:n^I e) ?° mpared Wlth contro1 youngsters ^LaUy? Mangione, . 

m J?"^ r8ntS will appreciate a library of prosocial articles 

of y £obak^s titill £u*2l4 f° r 6Xample ' make mailable a copy 
s (1979) brief article on how she embeds carina and 

n.,liy J !' dialogues, and projects. Her concept of a "Carina 
Quotient » (CQ) classroom emphasizes how important it is^lnaf 3 
chilaren learn positive social interaction skills as well as 

truancy, or a book borrowed from a teacher and never returned , . 

hio^o^alftv 1 ™^- 8 ^ re ??5 ted that ch iiaren who had attended a 

coanltive dL"n™fn? ChUd Care P r °S ranl that emphasized 
cognitive development were more agqressive when thou ..4..„j 

experienced hioh aualitv rtiia 2L 2 peers. Children who had 

^^■-S^TrS; Increased* tS^SSoTo! ^ 
care center (Howes, i 987 ) continuiL o?^^ ?S ! he same child 

experience are sfficani fac'f^arkTLSo UmJ/S^ 
that the more highly trained and stable the orefenin- 
the lower were teacher-rated and observed prSctooTLSSff^™' 
S^SSSE". Var * ln * of e Inxl C r care 0 amo a I 9 fne Sl0n 
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Encourage cooperative classroom activities, such as drawing 
^roup mural building a large boat with blocks, ^inLg a 9 

° r Sewing a yarn P^ture with children^ using 
different large yarn needles on either side of the stretched 
burlap where the outlined picture is being embroidered? 

B^trSS ^ c^ ^ ™ "^ r***^ * ****** 

^«^£ ete P™ 9 ? 8 ™ Packages are available with materials and 

n^nf Or 4 .? niia ? Cing . pr0soclal behaviors in the classroom? 
Communicating to make friends (Po x, 1980) provides 18 weeks of 

utn^e^ accept? The'uin^eyefand 

uinxmeyer (1982), Developin g Understanding of S elf and others 
(Rev. DUSO-RK pro vides puppets, activity cards charL «»S 
^aif^isiHis to promote P chiloren ■ s awareness ' of otners ■ 
feelings and social skills. The AbecedariaTprogrlm instituted Mv 

so that'^ 

secure enough to share feelings and memories of tim^s thev ha5« 

children m integrated settings : ' 

Sns?L?? t U1S h a,,, ° n9 S ^ ^iidrei? V S r Igi^ SSTto'tSS 
Edward, (fla^^oxll'IoK EKlSg^EteS ^"f lB f?0ra 

nrnw^.i < L ^ it weix-pianned teacher strategies because 
prosocial interactions of children with H^awn^l Decause 



program. 



33 • Implement a comprehensive school-based 



for ®£?? n ^ Solomon ; < 1983 > have translated prosocial research 
for application in elementary schools. They created* researc * 

SRfSHSZ 1 ^ ? r ° 9ram in Sev * ral s <=hools in the Bat Area in 
California to increase prosocial attitudes and benavi" amo\>g the 
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children and their families: 



a. 
b. 



Children from about age 6 onward, with adult supervision 
take responsibility for caring for younger children 

^^n 1 ^ 1 * 10 *" re ^ lres that children work with each 
classes? 9 9r ° UPS ° r teamS ° f children **th±n 

C ' £ti5ffiJ r ?hif V S7? d i, in str "f turei3 Programs of helpful 
activities that will be useful, such as visiting shut-ins 

SardSin2 y ?n f ? r <* he «. visiting the elderly, cleaSng up 'or 
* ^fJ? 8 9 i n ^arby parks and playgrounds. y P 

2 ' £Sir5 ren ? f , mixed a 9 es engage in activities. 

SJinJS? » !! P wi * h home chores on a regular basis with 
parental approval and cooperation. 

noii d ^ n K r ? gU } arly J rol ?" pla y situations where persons are in 
"helped P n ° rder t0 e *P* rienc e feelings of -victim- and 
The entire elementary school recognizes and rewards carina 
^^'responsibility, 311(3 other Prosoclal oehavlors 9 ' 
whether they occur at home or at school. 

?V? m « hi if ff°4 1 ? arn about adult m °dels who are prosocial in 

watch'for SSh 1 ^??^^ ° Wn communit y- The children 
watcn for such models in the news and clip newspaper 

articles; they invite such models to telAhel^stories in 



e. 
f. 



i. Empathy training includes children's exposure to examni** ~* 
animals or children in distress, in real lifl or fJTfiSLS* 
so m aonr, SO , th ^i they , Can hear edu?trcommen?'oS r how to'Kip 
beSavJors 1 ? they get to Watch examples of helpS^ 

j . Continuity and total saturation in a school program create a 
co^n?; J" tha dem ? n ?tration schools and families? that 
communicates prosocial expectations and supports children's 
learning and enacting prosocial behaviors. c *^aren s 

34 ' Train children as pee r mediators j n schools. 
ri-o»+?!L SOme New York 01 tv schools, the Resolving Conflict 

SS^^cST C 11CtS ,RCCP: 163 Third A ~ • »*» 
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^^^TCTa^T^ffrj Createan atmosp here of affirmation of 
eacn individual cnna tnr ougn lamiiY/classroo m /conimunitv 



ho ~A.? ar T smi J e ' an arm around the shoulder, let a child know 
he or she is valued and cared for. Encourage children to tell 
«S m ^ n9 K??S? ia L a ^ t their relationship to a parttoulSr Slid 
?n*£ hat chi J d : s birthday, write down these "birthday stories « 
into a special book for each child. An attitude of affi™*^™ 
environment where children feei safe? Te^H irmation 
SSSSf loved (Salkowski, 1991). Special holiday' 
bSSSli i0 2 H^V ?? Ch as ^anksgiving, Abraham Lincoln's 
birthday, Father's Day, or Mother's Day, offer particular?* 

K?ri a « e ,r CaSi ? nS to ****** rituai y act"!Lirin^iass y and to 
SE^SS SEK&J* ™ riate ^-iors for express^ 

r« m «mSii e9e v, S ^ Udents ? ho scored hi * h on ™ empathy scale 
axTecrTonat^wiLPf^ 3 as havln 9 «een more Spathic and 
?h£« fX 8 ? 6 w 2 en , they were vou nger (Barnett, Howard, King & 

liSSi^SKii" E98lan u * Sroufe < 1981 >' in a series of 9 ' 
longitudinal researches, reported devastating effects of lar-v ^ 
early family cherishing of infants and youngchildren The Lr5 
cherished is a child, the less likely he /she is to' bull v 
Sa^L^ 5 e W« by other children. Tlie more nurturing 
?esoSnIive S lf are ^ the more P««iv« afSctiS a^ 9 
coSeratlv^i^M^ care *? ey Provide, the more positively and 

S^^i^^/S lltrt* in SOClal ^ a <*ions y w^ 



ERIC 



IS 




18 



References 



Abelman, R. (1986) . Children • s awareness of television • s 
prosocial fare: Parental discipline as an antecedent 
Journal of Family issues . 7, 51-66. antecedent. 

Adcock, D., & Segal, M. (1983). Ways of encouraging social 
ftffi iEK&j? Y ° Unty rhi1 *™" Knglewood'cgixx s? 0 ^: 1 

Aronson, E. , Bridgeman, D. , & Geffner r mq7«* T „. « , . ^ 

interactions 9 ^ prosocial £2S*o£: o?i2223?SE 
Development in Education . 12 I6-21. «esearcn and 

Aronson ■ Stephen, C, Sikes, J., Blaney, u. , 6 Snapp , M . 
^uoUcatiuns? q classroom . Beverly Hills, CA:fage 

Bandura, A. (1986). The social founda tion of thoug ht. and action- 

Barnett, M. (1984). similarity of experience and emoathv in 

preschoolers. The Journal of genetic Psvrh°?r.^ ! i L - 1 1 

Barne youn^chS n ; i^'tS'i^'^US^ii^S?"* in „ 

Barnett , M. & Thompson, S. (1985). The role of Dersneeti™ 

Barr ^nfe^kal Y abI?7^ Prosocial behavior, social 

m,t?5 ~ 7 abili ty, and assertiveness in vouno eMi*™.« 
Child Development . 48, 475-481. young children. 

Baumrind, D. (1977). Some thoughts about childrearirm t„ e 
Cohen and T.J. comiskey (Eds.), Slid D»/if2S2Sf' S ' 
Contemporary Perspectl vU. itli^O^^^^^ 

Belsky, J. & Rovine, M. (1988). Nonmaternal care in fh* 



9 

ERIC 



if) 



19 

BeSSe d^?;nLnf l0 ^ reS ' °" (1 ? 73 >' Methods in human 

BorJc«, M- c 19 ji > . Interpersonal perception of young children- 
egocentrism or empathy? Developmental Psychology . g. SRl 

Bos, B. (1990). Togeth er we're better: gstu hi^Mn. a co active 
learning environment Koseville, Chzlu^^pl^^ - 

Brown, D. & Solomon p (1983). A model for prosocial learnina- 
An. in-pr ogress field study. In D.L. Bridgman (Ed ?The 
? a j U !f °f p ? osoclal development: Intgrai^i^nary Tories 
and_s traregie s. New York: Academic Press? P Y tneor1 * s 

Bryan, J.H. (1977). Prosocial behavior, in w r unm t*. j 
P.A. Robinson (Eds.), Psycholoolgai o o^L ^^ .'..^ 
education New York : Academic Press. Y 

caM ^ , £hiaai : at^ir^^ hostuity in chiid -- 

Cartledge, G. , & Mil burn, J»F. (Eds.). (1980). Teaching so cial 
skills to children. Ne w York: Pergamon Press: — soc ^ 

Crary, F . (1984). Kids can cooperate- A n r »rf^ a i ^i, ^ 
teaching problen, jCTv^^fl^B^l^lg^ . 



ERIC 



0 



20 

Davis, D.E. (1977). My Friends and me . circle Pines Minn- 
American Guidance Service. es ' MXnn ' 

Devoe, M. & Sherman, T. (1978). A micro-technology for teaching 
prosocial behavior to children. Child St^gj^al? ^!? 

DeVr± ve;r R ;iS S!££'/- ( i"°2- ^erpersonal relations in four- 
year-old dyads from Constructivist and Montessori 

cSS'Si?;^^ 1 ?/- S * "S 1119 (Ed ->' Optimizing earlv 
child care and education. London: Gordon & Breach. 

Dinkmeyer, D. & Dinkmeyer, D. Jr. (1982). Developi ng 

u nderstanding of s elf and others (Rev. TO g^T^c ircle 
Fines, MN: American Guidance Service. } circle 

Dreikeurs, R. , Grunwald, B. B., & PeDDer p r mom, 

■tt? T"Lir th : Vl "?^' k^r^L 

ceciifliques . New York: Harper & Row. 

"""J^'iS'!' (1 2 86) :, Social and moral development ln youno 

Egeland B. s sroufe A. (1981) . Developmental sequelae of mal- 
treatment in infancy. Directions for child De^et^ n*,, 

Elsenberg N. & Lennon, R., & Roth, K. (1983). Prosocial 

iT^lst A lon9itudinal stud *- WaSaSaiaB 

— gAraBiSau- gsaas {Seas',- 

Field, t., Masi, w., Goldstein D p fim » e t « -i * 

Sf5S d H y ; Car4 behavior!' ' Early 1988) ' 

Childhood Research Q uarts y r 3, 341-359 SSS ^ L 



o 

ERIC 



21 



For9e ^^ A e l^ sLssr y 83 _ 



-■ r ; ~ a , 

Estates, CA: J alma r Press. 

Goldstein, A. (1989). ThoPREPAREcurriculum Teaching 

prosocial comp eten t,, champaign , ^Research g r oss . 

^"SyaeA.' 1970 '- par e "t effectiveness training. New v or k: 

^^^a aaaispiagw 139 . 

GrUSS S^ J i; Kuc fynski, j., Rushton, p., & simultis z nq,«, 

ESS: d ^LSS|^^?^^; 

Child DgyelQEmgnt f SSg ln the tra ^A9 of altruism. 

Guralnick, H. (1990). Major accomplishments and future 

directions In early chlldhooa P malns"eam?Sg. f ^|, xo (2) . 



« 

Haskins, R. (1985). Public school aggression among children with 
varying day care experience. Child De velopment. 56 , 689- 

Honig A. S. (1982). Prosocial developmenv. in children: Reearch 
in review. Young Children . 37(5); 51-62. search 

HOni9 h»^; * Mc <= arron ' p ; (1990). Prosociai behaviors of 

iTt r^oniffp^? 1 ^ 1 ^? 1 ? in ^ integrated preschool, 
in A.S. Honig (Ed.), Optimizing early c>iild c are and 

education. London: Guldun * Breach Science Publishers. 
Honig, A. , 6 Pollack, B.(1990). Effects of a brief intervention 

Ia?!v™du«?^nd P S S °f iQl l * h "*™ ** YoLgltll^tn^ 
Early Education a nd Development . 1, 438-444. 

Honig as. & Wittmer, D. s. (1992). Prosocialdeyelopment in 
childr en: Caring, sh aring, and co operating: A M M 
resource guide . New vnrE, n»rlZ*A r Vrrln * "innoffrapnic 

Holloway S. D. , & Reichhart-Erickson, M. (1988). The 

hS»^o2 Shi § ° f f a y care polity to children's free-play 
^search guar^fy 1 f^™"^^ Early cSShood 

HOWeS ' h ? 1 - fl 'i' 87) ; s ° cial ^Petence with peers in young 

I52-27!? Devel °P"»ntal sequences, DevelomenLl iU^., 7, 

Howes, c., & Stewart, P. (1987). child's play with adults t«« 
and peers: An examination of family and cnilS care Y ' 

influences. Developmental PsycholooO . 23(8), 423-430. 

Husto §iSi^t; ll^l^;?***' L - ' Susman - ■■ <»">■ ehiid 

Iaim0 rZL Ikklk^UZLyJ^ ? f role -t<*ing experiences on 
roie talcing empathy, altruism, and aggression. 
Developmental Psychology . 14, 119-124. 

SObBk 6-?; &11V.' TBachin 9 ^ildren to care. Children Today . 8, 

'""^•scot^goresmau: 68 ^ 6 C ° Bf1,Bt Evanston, 

Krogh, S., i Lamm. L. (1983, January-February). Learnina fcn 

^92 lite " tUre « n he lP- ChiSd|Si|, t f59 ( 3 ) , 



0 

ERIC 



J3 



I 



Lally, j. r. Mangione p * . 23 

University F^Uy 'i^velSpSe^ 9 ^ S \ (1988 > ■ Syracuse 
impact of an early inte?52ntLS £??£ C ? Pro 9 ram: LongraSS 

>W. K. . * r— _ " iiUJ, 25-27. 



MMHrtu „ ' ±£U), 25-27. 

Meadow, k., & Larabee, g /ioasi , 



Xcropolls: g"^ive «it WJMtlvg t Washington; D.c/r 

Park ESS" later 

--m- 6 U-,. cooa sanarltans at age two? £M2a ^ > 

Poulds, r. , Rubinstein E & 4. 

s OCial learnlng . 'AUSSiLWr^^ „ 

Prutzman, p., Soern r „ ~ 90-97. 

The frl Bna ? Y r °,'.h; r ^ r g°f . M L S Bodenhamer, G. {19B8) 

Rogers, d (1987) p +■ 



Hushton, j.p. fiTeaehm Wi. 

reinforcement 23??h„?; <1978 >' The effects of nn^n 

ass. vfeS^afflssaasE^ 



Rutherford, e. & Mussen p ,,«., 

bo * s - aiiloaalo^t^llf >j M *£w.ity la nursery school 
Salkowski, c. J moot q 4 

children resolve conff^f^u Kee P^9 the peace- HeltH™ 
Wroach. M^wgf^^fh a problL!fIi v £* pln * 



9 

ERIC 



?4 



Schweinhart, L.J. , Weikart, D.P., & Lamer, M.B. (1986). 

consequences of three curriculum models through age 15. 
Early Childhood Research Quarterly , 1, 15-45. 

Shure, M. , 6 Spivack,G. (1978). Problem-solving techniques in 
childrearing . San Francisco: Jossey-Bass. 

Smith, C. A. (1982). Promoting the social development of young 
children: Strategies and activities . Palo Alto,CA: 
May field. 

Trovato, c. (1987). Teaching today's kids to get along. Early 
Childhood Teacher , 34 , 43. 

Vorrath, H. (1985). Positive peer culture . New York: Aldine. 

Werner, E. (1986). Resilient children . In H.E. Fitzgerald & M.G. 
Walraven (Eds.), Annual editions: Human development . Sluice- 
Dock, CT: Pushkin. 

Whiting, B., & Whiting, J. (1975). Children of six cultures: A 
psyehocultural analysis . Cambridge, Mass: Harvard 
University Press. 

Wolf, p. (Ed.) (1986), Connecting: Friendship in the lives of 
young children andTnelr teachers . Redmond, WA: Exchange 
Press. 

Yarrow, M.R. , & Waxier, C.Z. (1976). Dimensions and correlates 
of prosocial behavior in young children. Child Development , 
47, 118-125. 



l.An earlier version of this paper was presented at the annual 
meetings of the National Association for the Education of Young 
Children (NAEYC) , Denver, Colorado, November, 1991. 
Portions of this article have been adapted from the book by 
Honig, A. & Wittmer, D. (1992). 



25 



